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INTRODUCTION

English as a Foreign Language (EFL) education has grown rapidly
across schools, universities, and digital learning environments
worldwide. The expansion of technology, international
communication, curriculum reform, and access to English instruction
has strengthened the global role of English in contemporary education.
In many settings, learners encounter English not only in classrooms
but also through digital media, academic materials, professional
communication, and cross-cultural interaction. As a result, EFL
development has become increasingly important for educational
participation, academic achievement, and global communication.

Despite these developments, many EFL learners still experience
persistent difficulties in achieving fluent, confident, and sustainable
language use. Years of formal learning often produce uneven
outcomes, especially in academic literacy, spontaneous
communication, sustained reading engagement, and written
expression. These persistent difficulties raise fundamental questions
about how language development is commonly understood in EFL
education. Such conditions suggest that successful EFL learning
cannot be explained solely by exposure, instruction, or access to the
curriculum.

In many educational settings, learning is still measured mainly
through test scores, vocabulary mastery, grammatical accuracy, and
curriculum completion. Although these indicators provide visible
evidence of learning achievement, they often reveal little about the
cognitive processes involved in language learning. Learners may

complete structured exercises successfully but still experience
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hesitation during communication, fragmented comprehension while
reading, or difficulty expressing ideas clearly in academic contexts.
These conditions suggest that language development depends not
only on exposure and instruction, but also on how learners process,
organise, internalise, and retrieve language during learning and
communication.

Within mainstream EFL discussions, learning difficulties are often
explained through factors such as motivation, teaching methods,
access to technology, and exposure to English. Although these factors
clearly influence learning conditions, they cannot fully explain why
learners with similar educational opportunities often show very
different learning outcomes. They also do not fully explain why many
learners continue experiencing stagnation after years of formal
instruction. These conditions highlight the importance of
psycholinguistic perspectives that examine language development
through attention, memory, processing efficiency, literacy
engagement, and learning demands. Such perspectives clarify how
learners  process, understand, and wuse language during

communication and learning.

ABOUT THIS BOOK
This book approaches EFL development from a psycholinguistic

perspective that emphasises the cognitive dimensions of language
learning. Particular attention is given to working memory, attentional
allocation, cognitive load, automatisation, literacy practices, and
processing efficiency as factors shaping learners’ ability to
comprehend, internalise, and use English across educational contexts.
From this perspective, persistent learning difficulties often emerge not

only from inadequate teaching or limited motivation, but also from
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mismatches between learning demands and learners’” cognitive
processing capacity.

The central argument of this book is that many established
problems in EFL education can be better understood as cognitive
processing issues rather than as simply weak teaching methods or low
learner motivation. Contemporary learning environments often
require learners to process large amounts of language and multimedia
information under strong attentional pressure. Under these conditions,
language learning becomes closely connected to the strengths and
limitations of human cognition. Learners may struggle not because
they lack effort, but because communicative and learning demands
exceed their cognitive processing capacity. Understanding these
relationships is important for developing more realistic and
cognitively sustainable approaches to EFL education.

This perspective does not ignore the importance of teaching
methods, exposure, motivation, interaction, or sociocultural influences
in language learning. Instead, it argues that these factors influence
learning through cognitive processes that shape how learners
understand and wuse language over time. Psycholinguistics
demonstrates why some learning conditions support language
development more effectively, while others may create cognitive
overload, fragmented attention, shallow processing, or long-term
learning stagnation. By emphasising cognitive processing, this book
seeks to connect psycholinguistic theory more closely with the real
conditions of EFL teaching and learning.

The discussions presented throughout this book also respond to
broader transformations occurring within contemporary literacy
environments.  Digital communication, multimodal learning
platforms, algorithm-driven media consumption, and fragmented

reading habits have significantly changed how learners engage with
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language and information. Although digital environments provide
wider access to linguistic input, they may also weaken sustained
attention, deep processing, and academic literacy engagement. These
developments make psycholinguistic perspectives increasingly
important for understanding EFL learning in contemporary
educational contexts.

In addition to cognition and language processing, this book
situates EFL development within broader discussions concerning
literacy inequality, gender and language, translanguaging, assessment
pressure, and learning design. These issues are treated not as isolated
educational topics, but as interconnected dimensions shaping learners’
cognitive engagement with language. Through these discussions, the
book argues that EFL development is best understood as a complex
interaction among cognitive processes, literacy conditions, learning
systems, and sociocultural environments.

Rather than functioning as a conventional teaching manual or
methodology-oriented textbook, this book is positioned as an
intellectual monograph that seeks to reconceptualise EFL development
through psycholinguistic perspectives. The discussions presented
throughout the chapters are intended to provide a foundational
conceptual framework for understanding language learning within
contemporary cognitive, literacy, and communicative environments.
In this sense, the book does not primarily aim to offer fixed
pedagogical prescriptions, but rather to stimulate broader theoretical
reflection and future scholarly discussion concerning cognition,

literacy, communication, and sustainable EFL development.
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THE AIM OF THIS BOOK
A major objective of this book is to reconceptualise EFL learning

beyond narrow outcome-oriented views of language proficiency.
Rather than defining proficiency mainly through grammatical mastery
or vocabulary growth, this book views language development as
gradual improvement in processing efficiency. It involves
communicative flexibility, literacy engagement, and cognitive
coordination. A successful language learning involves more effective
management of attention, memory, comprehension, retrieval, and
communication across real learning situations.

The book also seeks to strengthen the relationship between
psycholinguistic theory and applied EFL practice. Discussions
concerning working memory, cognitive load, processing efficiency,
and attention are often presented in highly technical language that
feels distant from classroom realities. In this book, these concepts are
connected to broader issues such as literacy development,
translanguaging, multimodal learning, assessment, academic
communication, and learning design. Through this approach, the book
encourages educators and researchers to examine language learning
not only from methodological perspectives, but also from the
perspective of cognitive effectiveness and sustainable learning
conditions.

Another important aim of this book is to contribute to more
inclusive and cognitively sustainable approaches to EFL education.
Particular attention is given to literacy inequality, gender and
language, fragmented digital literacy practices, unequal learning
conditions, and learning-related overload. All of which may influence
learners” engagement with language. By emphasising these

dimensions, the book encourages broader reflection on how
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educational systems and literacy environments influence access and
opportunities for language learning.

Beyond its pedagogical and theoretical discussions, this book also
contributes to broader psycholinguistic and applied linguistic
discussions concerning EFL development in contemporary learning
environments. The discussion views language learning not simply as
the accumulation of linguistic knowledge or the achievement of
instructional outcomes. It is a gradual development of processing
efficiency, communicative stability, literacy engagement, and
cognitive coordination across authentic communicative situations.
Through this perspective, psycholinguistic processes become central to
understanding persistent learning difficulties, communicative
stagnation, and the broader challenges of language learning in
digitally fragmented and cognitively demanding environments.

This book also contributes to current discussions by introducing
the idea of cognitively sustainable EFL development. The discussion
emphasises learning conditions that support manageable cognitive
load, meaningful processing, sustained attention, and long-term
communicative growth. Rather than functioning mainly as a teaching
handbook, this book is designed as a conceptual foundation for future
discussions and research on cognition, literacy, communicative
processing, and sustainable EFL development. In this sense, the book
should be understood as a foundational intellectual monograph that
reconceptualises EFL development through psycholinguistic
perspectives. By emphasising psycholinguistic perspectives in
contemporary EFL environments, the book offers a broader framework
for understanding how language learning develops under increasingly

complex cognitive, literacy, and communicative conditions.
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This book is intended primarily for undergraduate and
postgraduate students, researchers, teacher educators, and
practitioners in applied linguistics, TESOL, psycholinguistics, literacy
education, and EFL pedagogy. The discussions are written in an
accessible academic style that encourages broader reflection on
cognition, literacy, and sustainable language learning. Rather than
offering simplified teaching formulas or rigid methodological
prescriptions, the book invites readers to reconsider many
assumptions that continue to shape mainstream EFL education.
Accordingly, this book should be understood not primarily as a
pedagogical guidebook, but as a foundational intellectual effort
intended to open broader psycholinguistic discussions concerning EFL

development in contemporary educational contexts.

THE OUTLINE OF THIS BOOK
The chapters in this book are organised progressively to develop

an integrated psycholinguistic perspective on EFL learning and
literacy development. Chapter 1 introduces the problem of learning
stagnation and explains why psycholinguistic perspectives provide
important insight into persistent difficulties in EFL development.
Chapter 2 shifts attention from observable learning outcomes towards
the cognitive processes underlying language learning, particularly
processing efficiency and automatisation. Chapter 3 examines working
memory, cognitive load, and the broader cognitive constraints shaping
EFL learning environments.

Chapter 4 foregrounds literacy as a cognitive foundation for EFL
development, with particular attention to reading engagement,
sustained attention, and long-term language growth. Chapter 5

explores formulaic language, chunking, and processing fluency as
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mechanisms supporting communicative efficiency. Chapter 6
addresses metalinguistic awareness, orthographic processing,
syntactic awareness, and the development of academic writing in EFL
learning.

Chapter 7 focuses on gender and language by examining how
literacy practices, participation patterns, and sociocultural
expectations influence communicative engagement. Chapter 8 revisits
translanguaging from a cognitive perspective by considering both its
pedagogical benefits and its potential limitations in EFL learning.
Chapter 9 analyses multimodal learning and cognitive alignment,
particularly how multimodal environments influence attention,
processing distribution, and cognitive load.

Chapter 10 examines assessment, anxiety, and communicative
breakdown in high-stakes language-learning situations. Chapter 11
expands the discussion from individual learners to broader
educational systems by analysing collective cognitive bottlenecks
within EFL environments. Finally, Chapter 12 synthesises the major
theoretical discussions presented throughout the book and proposes
directions for future research and more cognitively sustainable
approaches to EFL development.

Ultimately, this book argues that meaningful progress in EFL
education requires closer attention to how language is cognitively
processed within real learning environments. Persistent learning
difficulties cannot be fully understood only through pedagogy or
exposure without considering the cognitive conditions shaping
language learning and communication. By integrating perspectives
from psycholinguistics, literacy studies, applied linguistics, and EFL
pedagogy, this book seeks to offer a more comprehensive framework
for understanding sustainable language development in

contemporary educational contexts. The discussions presented
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throughout the book are intended to encourage more reflective,
cognitively informed, and intellectually balanced approaches to EFL

teaching, learning, and research.
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CHAPTER 1
RETHINKING EFL DEVELOPMENT:
WHY PSYCHOLINGUISTICS
MATTERS

English as a Foreign Language (EFL) education continues to play
an important role in modern educational systems. In schools,
universities, and professional settings, English is widely associated
with academic opportunities, international communication, career
development, and access to global information. These changes have
encouraged the expansion of English learning programmes,
curriculum development, technology integration, and digital learning
opportunities. In recent days, learners encounter English not only in
classrooms but also through social media, streaming platforms, online
resources, gaming communities, and cross-cultural communication in
digital spaces. These developments show that English learning has
become increasingly connected to the realities of contemporary digital
and global communication.

Despite greater exposure to English and continued support from
schools and universities, many EFL learners still experience difficulties
in language learning. Many learners continue to hesitate during
communication, struggle to understand longer texts, and find it
difficult to speak or write fluently, even after years of English study.
These problems often appear among learners who already understand
grammar and vocabulary but still struggle to use English confidently

in real communication. This gap between language knowledge and
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communicative ability remains one of the most common problems in
EFL education.

These recurring conditions raise important questions about how
language development is commonly understood in EFL education.
Explanations for limited learning outcomes often focus on learner
motivation, teaching quality, exposure time, access to technology, or
classroom methods. Although these factors clearly influence learning
experiences, they do not fully explain why learners in similar
educational environments often show very different patterns of
development. They also cannot fully explain why years of English
learning sometimes lead to limited communicative improvement.
These patterns suggest that language learning involves cognitive
processes that cannot be explained only through teaching methods.

To better understand these learning difficulties, this chapter
examines EFL learning from a psycholinguistic perspective. The
discussion focuses on language processing, attention, working
memory, cognitive load, and processing efficiency during
communication. From this perspective, language learning involves
more than exposure to English or knowledge of grammar and
vocabulary. Learners also need efficient cognitive processes to support
comprehension and communication. Learning difficulties may appear
when communicative demands exceed learners’ cognitive capacity.

Psycholinguistics is presented in this chapter as a practical
approach for understanding why many learners continue to
experience difficulties despite years of English learning. Particular
attention is given to how learners process language during
communication and learning activities. Modern learning
environments often involve fragmented attention, rapid information
flow, and multiple learning demands. These conditions can influence

comprehension, retrieval, and communication during learning.
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Psycholinguistic perspectives therefore reveal why learners in similar

educational environments may develop language skills differently.

A. FRAMING THE PROBLEM OF LEARNING STAGNATION
Learning stagnation remains one of the most persistent yet often

overlooked problems in EFL education. In many educational contexts,
learners spend years studying English but still make limited progress
in fluency, comprehension, academic writing, and communicative
confidence. Some learners can complete grammar exercises, memorise
vocabulary, and achieve good test scores while still struggling with
spontaneous communication and academic discussion in English.
These conditions show that formal assessment results do not always
reflect deeper communicative development. As a result, learning
stagnation should be understood as a complex developmental issue
rather than simply a failure to learn English.

Educational discussions often assume that frequent exposure and
repeated practice will naturally improve language proficiency. On the
one hand, learners are encouraged to interact with English through
films, music, social media, reading activities, and classroom
communication. On the other hand, many EFL learners still experience
difficult and inefficient language processing even after years of
exposure to English. Some learners recognise common expressions but
still struggle to communicate smoothly and confidently.
Consequently, learners continue experiencing communication
difficulties despite frequent exposure to English.

Motivation is also often cited as a factor in limited progress in EFL
learning. Learners who are active and highly motivated usually have
more opportunities to practise and communicate in English. However,

motivation cannot fully explain why many committed learners still
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struggle with fluency, comprehension, and academic communication.
Even highly motivated learners may experience difficulty when
communication requires considerable mental effort during interaction.
In other words, successful language development is influenced by both
learner motivation and efficient cognitive processing.

The limitations of purely methodological explanations are also
important in discussions of EFL development. Over the past decade,
communicative, task-based, and technology-enhanced approaches
have encouraged more interactive and learner-centred classroom
environments. These changes have made many EFL classrooms more
communicative compared with earlier grammar-focused teaching
approaches. Even with these innovations, learning outcomes still vary
greatly across learners and educational contexts. These differences
suggest that language learning success is influenced by both effective
teaching and learners’ ability to process language during

communication.

Example 1.1 Knowledge without Communicative Stability

A university learner demonstrates a strong understanding of grammatical
structures during written assessments and can explain language rules
accurately during classroom discussions. However, when participating in
spontaneous interaction, the learner frequently hesitates, pauses excessively,
and struggles to organise ideas coherently in English. Although the learner
understands English grammar well, communication remains slow and
unstable during interaction. This situation illustrates that language
proficiency involves more than explicit knowledge. The central difficulty lies

in processing language efficiently under real-time communicative conditions.
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As shown in Example 1.1, communication often becomes difficult
because learners must manage multiple linguistic demands within a
limited time. During interaction, learners need to retrieve vocabulary,
organise  grammar, understand meaning, and maintain
communication simultaneously. These demands require considerable
cognitive effort and place pressure on working memory and attention.
As a result, learners may hesitate, lose fluency, or avoid
communication during interaction. These difficulties often appear
during discussions, presentations, and academic communication.

A psycholinguistic perspective provides a broader framework for
understanding these recurring difficulties by examining the cognitive
processes involved in language learning and communication. From
this perspective, learning stagnation is understood not simply as a
teaching problem, but also as a condition related to how learners
process language in difficult learning situations. Greater attention is
given to attention management, working memory, processing
efficiency, automatisation, and cognitive load during learning. These
perspectives show why learners in similar educational environments
often develop language skills differently. Psycholinguistic analysis
offers a more comprehensive understanding of persistent learning
difficulties in EFL education.

These learning difficulties are becoming more important as
learners are increasingly exposed to information from many different
sources. Learners often switch between videos, online discussions,
digital texts, social media, and other learning activities in a short
period of time. Although these environments provide more
opportunities to learn English, they can also make it difficult for
learners to stay focused and understand the language deeply. As a
result, many learners may struggle to concentrate and communicate

effectively during learning activities. These conditions show why
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psycholinguistic perspectives are important in understanding EFL

learning.

B. BEYOND EXPOSURE AND METHOD-CENTRED
EXPLANATIONS
Within mainstream EFL discussions, exposure and teaching

methods are often viewed as the main factors influencing language
learning success. On the one hand, learners are encouraged to interact
with English through films, digital media, reading activities, and
communication. On the other hand, many learners still struggle to
communicate smoothly even after years of exposure and classroom
instruction. Some learners understand common expressions but still
find it difficult to express ideas clearly during communication. These
conditions, as illustrated in Example 1.2, show that language
development is influenced not only by exposure but also by how

learners understand and use language during communication.

Example 1.2 High Exposure with Limited Development

A learner spends considerable time watching English-language films,
following international social media content, and listening to English music
daily. Quver time, the learner becomes increasingly familiar with
conversational expressions and informal vocabulary. However, during
academic discussion or formal speaking tasks, the learner continues to
struggle with sentence organisation, coherence, and grammatical stability.
Exposure has increased familiarity with English, but communication remains

slow and unstable in formal situations.
Method-centred explanations also have limitations in discussions

of EFL development. Communicative, task-based, collaborative, and
technology-enhanced approaches have increased opportunities for

Rethinking Efl Development: Psycholinguistic Perspectives on Language Learning, Literacy, and Communication I 15



interaction and learner participation in English classrooms. These
approaches encourage learners to use English more actively in
meaningful communication. However, major differences in learner
outcomes still appear across classrooms and educational settings.
These differences show that successful language development is
influenced not only by teaching methods but also by how learners
manage communicative demands during learning.

Communicative activities can create strong cognitive pressure
during interaction. Learners must understand meaning, retrieve
vocabulary, organise grammar, and maintain communication within a
limited time. These demands require considerable mental effort during
communication. Learners with limited automatisation may experience
overload during interaction. As a result, communication may become
fragmented or unstable even when learners understand the topic
well. These challenges become even more complex in technology-

enhanced learning environments.

Example 1.3 Communicative Learning and Cognitive Pressure

During a group discussion, learners are encouraged to express their opinions
spontaneously in English. Some learners participate actively but rely heavily
on short and repetitive sentence patterns. Others remain silent despite
understanding the topic conceptually. Although the activity appears
communicative and interactive, several learners experience difficulty
managing vocabulary retrieval, grammatical organisation, and meaning
construction simultaneously. The challenge arises not from unwillingness to
participate, but from the cognitive pressure of rapidly processing language

during interaction.
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Technology-enhanced learning environments expose learners to
continuous information from videos, online discussions, digital texts,
and other digital resources. While these environments provide greater
access to English and more opportunities for communication, they
may also reduce concentration and deeper engagement with language.
Accordingly, learners may become familiar with English at a surface
level while still struggling to develop consistent communication
skills. These conditions highlight the importance of cognitive load in
language learning.

It has been suggested that cognitive load is also important in
language learning. Learners have limited working memory capacity
and cannot continuously process large amounts of linguistic
information without experiencing cognitive pressure. Too much
information from different sources, difficult tasks, and frequent
switching between activities may reduce comprehension, distract
attention, and make communication more difficult. Under these
conditions, learners often simplify language, avoid complex
structures, or participate less in communication to reduce cognitive
pressure.

These learning conditions highlight the importance of
understanding how cognitive processes influence language
development and communication. Attention, automatisation, working
memory, and retrieval efficiency offer an explanation for why learners
develop language skills differently, even in similar classrooms. Some
learners gradually become more fluent and confident, whereas others
continue struggling despite years of English learning. These
differences show that language development is closely connected to

cognitive processing during communication.
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C. PSYCHOLINGUISTIC FOUNDATIONS OF EFL
DEVELOPMENT
Psycholinguistics provides a framework for understanding how

language is processed, understood, organised, and used in the human
mind. Instead of focusing solely on classroom performance,
psycholinguistic perspectives examine how learners focus on
language, understand information, memorise vocabulary, and develop
communication skills. In EFL learning, these processes are important
since learners must use language through cognitive systems with
limited cognitive capacity. From this perspective, language learning is
not simply memorising vocabulary and grammar, but gradually
becoming more efficient in processing and using language during
communication. These ideas also help explain why many learners still
experience difficulties even after years of learning English.

Among the cognitive processes involved in language learning,
working memory plays an important role in communication. Working
memory is the mental system that temporarily stores and processes
information. During communication, learners must remember
vocabulary, use grammar correctly, understand meaning, and respond
to others at the same time. When these demands exceed their mental
capacity, cognitive overload may occur. As a result, learners may
hesitate, speak less fluently, misunderstand messages, or make
grammatical errors. These difficulties arise because communication

requires learners to handle several language tasks simultaneously.
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Example 1.4 Working Memory Constraints in Communication

During an oral presentation, a learner tries to explain a complex topic in
English while paying attention to pronunciation, grammar, vocabulary
choice, and audience reactions. Although the learner understands the topic
well, speech becomes slow and interrupted during the presentation. The
learner frequently pauses while trying to organise ideas and maintain
communication at the same time. This example shows how working memory
limitations can create difficulty when learners manage many communicative

demands simultaneously.

Attention also plays an important role in language development
because meaningful learning depends on how learners use their
limited cognitive resources during language exposure and
communication. Attention influences which parts of language input
are processed deeply and which are only briefly noticed. Learners who
struggle to maintain attention may have difficulty understanding
meaning and retaining information during communication. These
conditions make sustained attention important in successful language
learning.

In contemporary digital environments, fragmented attention has
become increasingly common. Learners often move quickly between
screens, notifications, videos, multimedia content, and overlapping
learning tasks. Such conditions may reduce opportunities for sustained
concentration and deeper understanding of language. As a result,
learners may receive large amounts of English input while still
struggling to develop stable processing ability and communicative
flexibility. These developments highlight the influence of attention on
language learning in digital environments.

The influence of attention is closely connected to processing

efficiency during language use. Processing efficiency is an important
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concept in psycholinguistic approaches to language learning because
language proficiency depends not only on language knowledge, but
also on how efficiently learners retrieve and use language during
communication. Learners with inefficient processing often require
greater conscious effort during comprehension and speaking activities.
As a result, communication may become slower and less stable during
interaction. Through repeated language use, however, language
processing gradually becomes more automatic.

This gradual shift toward automatisation helps learners focus
more on meaning during communication. Learners become less
dependent on consciously thinking about grammar and language
forms as familiarity with language patterns increases over time.
Consequently, communication becomes smoother, faster, and more
stable during interaction. Learners can also respond more quickly and
communicate with greater confidence. These developments
demonstrate how repeated communicative experience strengthens
processing efficiency over time.

One important factor supporting automatisation 1is the
development of formulaic language and chunking. Through repeated
exposure to language and practice in communication, learners
gradually become familiar with common expressions and recurring
language patterns. These expressions can then be retrieved more
quickly during interaction without analysing every word separately.
Familiar language patterns help reduce mental effort and support
smoother communication. As a result, multi-word sequences
contribute to greater fluency and communicative confidence during
interaction.

Beyond oral communication, psycholinguistic perspectives also
highlight the importance of literacy in language development. Reading
and writing provide opportunities for learners to engage more deeply
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with language, meaning, and repeated exposure to language. Learners
who experience richer literacy environments often develop stronger
vocabulary knowledge and more stable language processing. In
contrast, fragmented reading habits may weaken comprehension and
deeper understanding of language. These conditions suggest that
literacy plays an important role in strengthening language processing
and communicative development.

Although psycholinguistic perspectives primarily focus on
cognitive processing, language learning is also shaped by social and
educational environments. Classroom interaction, literacy practices,
and technology use all influence opportunities for meaningful
language learning. These conditions affect attention, memory, and
language processing during communication. From this perspective,
language development emerges through the interaction between
cognitive processing and communicative experience. Overall, effective
EFL development requires learning conditions that support attention,
meaningful language use, literacy engagement, and consistent

communication practice.

CHAPTER SUMMARY
This chapter examined EFL development from a psycholinguistic

perspective. The discussion highlighted the importance of attention,
working memory, processing efficiency, automatisation, and cognitive
load during language learning and communication. Learning
difficulties were discussed as problems related to language processing
during communication and learning. The chapter also showed that
learners may continue struggling even after years of exposure and

classroom participation. These conditions highlight the importance of
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understanding how learners process language during communication
and learning.

The chapter also discussed the influence of literacy, technology,
and communicative environments on language development.
Frequent exposure to English does not always lead to stable
communicative ability when learners process language only at a
surface level. Meaningful literacy engagement and supportive learning
conditions help learners develop more stable comprehension and
communication skills over time. From this perspective, language
development is shaped by cognitive processing and communicative
experiences during learning. These discussions provide the foundation
for the next chapter on processing efficiency, automatisation, and

fluent language use.

KEY TERMS
EFL (English as a Foreign Language)

The learning and use of English in contexts where it is not the primary

language of communication.

Learning Stagnation
A condition in which learners show minimal progress over time

despite continued instruction and exposure.
Processing Efficiency

The ability to comprehend and produce language quickly and

accurately with minimal cognitive effort.
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Working Memory
A cognitive system responsible for temporarily storing and processing

information during language tasks.

Cognitive Load
The amount of mental effort required to process information during

learning or task performance.

Attention

The cognitive process of focusing on specific aspects of input while
filtering out irrelevant information.

Automatisation

The process through which language use becomes faster and more

effortless through repeated practice.

Chunking
The grouping of words or language units into larger, meaningful units

that can be processed as a whole.

Input vs Intake
Input refers to language exposure, while intake refers to the portion of
input that is actively processed and internalised.

Instructional Alignment
The degree to which teaching practices match learners’ cognitive

capacities and learning conditions.
Literacy Development

The development of reading and writing skills that support deeper

language processing and comprehension.
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Psycholinguistics

The study of how language is processed, represented, and acquired in

the human mind.

DISCUSSION QUESTIONS
Conceptual Understanding

1. Why does increased exposure to English not always lead to
improved language proficiency?

2. How does the concept of processing efficiency change the way we
understand language development?

3. In what ways do cognitive processes influence learners’ ability to
use language effectively?

Critical Analysis

1. To what extent do motivation and exposure explain learning
difficulties in EFL contexts?

2. How can teaching methods be limited if they do not consider
learners’ cognitive capacities?

3.  What are the implications of cognitive load theory for classroom

instruction?

Application to Practice

1.

How can teachers design learning activities that reduce
unnecessary cognitive load?

What strategies can be used to support automatisation in language
learning?

How can chunking be incorporated into classroom teaching

practices?
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Reflection and Contextualisation

1. Reflect on your own learning or teaching experience. Have you
observed cases of learning stagnation? What might explain them?

2. How does literacy influence language learning in your context?

3.  What changes would you propose to improve EFL learning based
on psycholinguistic principles?
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CHAPTER 2
FROM LEARNING OUTCOMES
TO LEARNING PROCESSES

Following the discussion in the previous chapter, this discussion
shifts attention from visible learning outcomes toward the
psycholinguistic processes underlying EFL development. Rather than
viewing proficiency as the accumulation of vocabulary and
grammatical mastery, this chapter examines language learning as a
gradual cognitive transformation shaped by attention, memory,
retrieval, and processing efficiency during communication. From this
perspective, language learning depends not only on exposure to
linguistic input but also on how learners cognitively process language
and gradually transform it into communicative ability through
meaningful language use.

This chapter focuses on several interconnected dimensions of EFL
development from a process-oriented perspective. It examines
processing efficiency as an important component of communicative
competence while discussing automatisation and proceduralisation as
key foundations of fluency development. The discussion also positions
psycholinguistics more clearly within applied linguistics by examining
how cognitive perspectives influence instructional design,
communicative practice, and language-learning models. Throughout
the chapter, language development is viewed not simply as the
accumulation of knowledge but as an evolving process of cognitive

reorganisation emerging through repeated retrieval, meaningful
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engagement, and sustained interaction with language across different

communicative contexts.

A. RETHINKING LEARNING OUTCOMES IN  EFL
DEVELOPMENT
Building on the psycholinguistic concerns introduced in Chapter

1, this section focuses more specifically on how language proficiency
develops through cognitive processing. From this perspective,
communicative ability depends greatly on how efficiently learners
retrieve, organise, and use language during real-time interaction. The
discussion moves from the broader issue of learning stagnation to the
cognitive processes that influence retrieval, processing stability, and
communicative fluency in EFL learning. Language development is
closely connected to how learners manage information during
communication. These cognitive processes strongly influence
comprehension and language production during interaction.

During communication, learners must manage attention, retrieval,
meaning construction, and language coordination within limited
cognitive resources. Under communicative pressure, information must
often be processed rapidly while comprehension and interaction are
maintained at the same time. From this perspective, successful
language use depends not only on language knowledge, but also on
the efficiency of cognitive processes supporting comprehension and
production. Communicative fluency therefore develops through
continuous interaction between language knowledge and cognitive
processing during meaningful language use.

As discussed in Chapter 1, exposure to language does not
automatically produce stable communicative development. It is
emphasised that language input becomes meaningful when learners

actively  process, retrieve, and connect language during
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communication and learning activities. Research on noticing,
proceduralisation, and input processing shifts attention toward the
cognitive processes through which language input gradually develops
into communicative competence. Learners need opportunities to
engage with language meaningfully and repeatedly during
interaction. These processes help strengthen comprehension, retrieval
stability, and communicative fluency over time.

These perspectives support a broader understanding of EFL
development in language education. Learning outcomes should not be
viewed only as indicators of achievement because communicative
performance reflects deeper psycholinguistic processes during
language use. Attention, working memory, retrieval efficiency, and
processing stability all influence how learners understand and
produce language during communication. Differences in learner
performance therefore often reflect differences in cognitive processing
as much as differences in exposure or instructional quality. From this
perspective, communicative ability develops gradually through the
interaction between cognition, experience, and meaningful language
use.

This process-oriented perspective also has important implications
for instruction and assessment in EFL education. Learning activities
should support sustained attention, meaningful retrieval, and flexible
language use rather than focusing mainly on memorisation or
mechanical repetition. Assessment should also consider how
effectively learners process and coordinate language during
communication, not only how accurately they reproduce language
forms. Such an approach encourages stronger alignment between
instructional practice and the cognitive conditions influencing

language development.
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