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PREFACE

The field of English for Specific Purposes (ESP) has evolved
remarkably over the past several decades, emerging from the post-
World War II demand for English as a global language of science,
technology, and international communication into one of the most
intellectually dynamic and practically significant areas of applied
linguistics and language education. What began as a pragmatic
response to the urgent needs of engineers, medical professionals, and
trade specialists who required English not as a general communicative
tool but as a precise disciplinary instrument has since matured into a
rich and theoretically sophisticated field, one that draws upon
linguistics, educational psychology, discourse analysis, genre theory,
and curriculum studies to produce principled and effective approaches
to language teaching. This book, A Syllabus Model Development in
Teaching English for Specific Purposes, is written in response to the
growing need for a comprehensive, theory-informed, and practically
oriented resource that brings together the foundational principles and
advanced methodologies of ESP syllabus design into a single, coherent,
and accessible volume. The authors have endeavored to produce a
work that is at once rigorous in its theoretical grounding and
responsive to the real-world complexities that practitioners encounter
in designing and delivering ESP courses across diverse institutional,
disciplinary, and cultural contexts.

The intellectual architecture of this book reflects a deliberate
commitment to tracing the deep connections between theory and
practice that have always characterized the best work in ESP
scholarship. The opening chapters ground readers in the historical
origins, core principles, and foundational concepts of ESP as a field,

drawing upon the landmark contributions of Hutchinson and Waters



(1987), Dudley-Evans and St John (1998), Robinson (1991), and other
scholars whose work has shaped the discipline over more than half a
century. Subsequent chapters take up the central methodological
challenge of needs analysis — the systematic, empirical investigation
of what learners actually need to accomplish with English in specific
professional or academic contexts — presenting both the theoretical
frameworks that have guided this work and the practical instruments
and procedures through which needs analysis is conducted in real ESP
settings. The book then moves through an exploration of syllabus types
and models, curriculum theory and ESP course design, genre-based
approaches, and materials development and adaptation, before
arriving at an integrative treatment of language skills within ESP and
the assessment practices appropriate to ESP learning outcomes.
Throughout, the aim has been to present not merely a survey of
existing approaches but a synthesis that illuminates the relationships
among them and provides readers with the conceptual tools needed to
make informed, principled decisions in their own ESP contexts.

This book is intended for a broad readership that includes
graduate students in applied linguistics, TESOL, and language
education; practicing ESP teachers and course designers seeking a
deeper theoretical understanding of their work; curriculum developers
and educational administrators responsible for ESP programs in
universities, professional training institutions, and workplace settings;
and researchers interested in the theoretical and empirical dimensions
of ESP scholarship. The book assumes a basic familiarity with English
language teaching and applied linguistics but does not presuppose
specialist expertise in ESP or curriculum theory, making it accessible
to readers who are encountering these fields for the first time while still
offering sufficient depth and theoretical rigor to reward more

experienced readers. Readers will find in these pages not only a



systematic account of established knowledge in ESP but also careful
engagement with ongoing debates and unresolved questions in the
field, including the tension between general and specific approaches in
English for Academic Purposes, the challenges of designing ESP
courses for emerging professional domains, and the implications of
digital technologies for ESP materials development and delivery.

The preparation of this volume has been shaped by many years of
engagement with ESP theory, research, and practice in diverse
academic and institutional settings. The authors are acutely aware that
ESP is not a monolithic enterprise but a remarkably diverse field of
practice, one that encompasses courses as different as academic
writing for doctoral researchers, technical English for petroleum
engineers, legal English for international lawyers, business
communication for corporate executives, medical English for
healthcare professionals, and English for tourism and hospitality.
What unites these varied practices is a shared commitment to the
founding insight of ESP — that language teaching must be grounded
in a rigorous analysis of specific learner needs and that the content,
structure, and methodology of language courses should be derived
from this analysis rather than from generic pedagogical traditions. This
commitment, and the intellectual and practical challenges it generates,
is the animating concern of every chapter in this book. The authors
hope that readers will come away not only with a richer understanding
of ESP as a field but with a renewed appreciation of the intellectual
excitement and practical importance of the work that ESP practitioners
undertake every day.

The authors wish to express their deep gratitude to the many
scholars, teachers, students, and colleagues whose ideas and
conversations have contributed, directly and indirectly, to the thinking
reflected in these pages. The ESP community is, by its very nature, a

Vi



community of practitioners who are continually learning from their
learners, their contexts, and one another, and this book is offered in
that same spirit of collaborative inquiry and professional commitment.
It is our sincere hope that A Syllabus Model Development in Teaching
English for Specific Purposes will serve as a reliable guide and a source
of genuine intellectual engagement for all who read it — whether they
are beginning their journey in ESP or deepening a practice already rich
with experience. The challenges of designing language courses that
truly respond to the specific and evolving needs of learners in a rapidly
changing world are considerable, but they are also among the most
rewarding intellectual and professional challenges that language
educators can undertake. It is to that rewarding work, and to the

learners whose lives it touches, that this book is dedicated.

The Authors

Prof. Dr. Noldy Pelenkahu, M.Pd
Muhammad Ilham Ali, S.S., M.Pd

Sabrina Wardatul Jannah Husain, S.Pd, M.A
2026
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INTRODUCTION

The teaching of English for Specific Purposes (ESP) stands at the
intersection of language education and the practical demands of the
modern professional world, occupying a position of increasing
importance in educational institutions, universities, and workplace
training programs across the globe. As English has consolidated its role
as the dominant language of international science, technology,
commerce, law, medicine, and academic scholarship, the question of
how best to teach English to learners who need it not as an end in itself
but as an instrument for accomplishing specific professional and
academic goals has become one of the most pressing and consequential
questions in applied linguistics and language education. This is not a
question that can be answered by reference to general principles of
language teaching alone. It demands a principled and evidence-based
approach to the design of language syllabuses — one that begins from
a rigorous analysis of learner needs, proceeds through carefully
considered decisions about content, sequencing, methodology, and
materials, and culminates in assessment practices that are genuinely
aligned with the communicative competencies that learners are
seeking to develop. The present book is a comprehensive response to
this demand, offering a theoretically grounded, methodologically
sophisticated, and practically oriented account of syllabus model
development in the teaching of English for Specific Purposes.

Despite the long history and extensive scholarship of the ESP field,
the challenge of syllabus design remains one of its most complex and
contested practical dimensions. A syllabus, in the context of language

teaching, is far more than a simple list of topics or a schedule of
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CHAPTER 1
FOUNDATIONS OF ENGLISH FOR
SPECIFIC PURPOSES (ESP)

1.1 DEFINING ESP: ORIGINS AND CORE PRINCIPLES
English for Specific Purposes (ESP) stands as one of the most

transformative and intellectually stimulating movements in the history
of applied linguistics and language education. To fully appreciate its
significance, one must trace its conceptual and historical roots back to
the period following the Second World War, when the world
experienced a dramatic reorganization of political, economic, and
technological power. The United States emerged from the war as a
dominant global force, and with American scientific, technological,
and economic expansion came an unprecedented demand for English
as the language of international communication. Scientists, engineers,
technicians, trade specialists, and academics across the globe found
themselves in urgent need of English not as a general linguistic tool,
but as a precise instrument capable of serving their particular
professional and disciplinary needs. This historical pressure gave birth
to the field of ESP, a field that recognized for the first time that different
learners have different language needs and that the teaching of English
must be responsive to those specific needs rather than generic in its
approach. Hutchinson and Waters (1987) famously articulated this
founding principle, asserting that ESP arose not from the internal

decisions of applied linguists and teachers but from three external
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CHAPTER 2
NEEDS ANALYSIS IN ESP
SYLLABUS DESIGN

2.1 THEORETICAL FRAMEWORKS FOR NEEDS ANALYSIS
Needs analysis stands as the indispensable methodological

cornerstone upon which the entire enterprise of English for Specific
Purposes syllabus design is built (Wuntu et al., 2025). Without a
rigorous, systematic, and empirically grounded investigation of what
learners actually need to accomplish with English in their specific
professional, academic, or vocational contexts, the design of an ESP
syllabus risks becoming an exercise in assumption and conjecture
rather than a principled, evidence-based process responsive to genuine
learner requirements. The theoretical frameworks that have been
developed for needs analysis over the past five decades represent some
of the most sophisticated and practically valuable contributions that
ESP scholarship has made to the broader field of applied linguistics,
providing course designers with a rich repertoire of conceptual tools
for understanding the complex relationships between learners,
language, and the contexts in which language is used. The intellectual
history of needs analysis in ESP is a story of progressive sophistication
and expansion — from early frameworks focused primarily on the
linguistic features of target language use situations, through models
that incorporated learner variables such as attitude, motivation, and

prior knowledge, to contemporary multidimensional frameworks that
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situate needs analysis within broader theoretical accounts of language,
learning, and social practice. Long (2005) described needs analysis as
the most important and least understood component of language
curriculum design, arguing that the field has developed impressive
theoretical frameworks while often falling short in the practical
implementation of systematic, empirically rigorous needs
investigations. This tension between theoretical ambition and practical
implementation runs through the history of needs analysis and
continues to shape current debates about best practice in the field.
John Munby's 1978 Communicative Syllabus Design represents
one of the most ambitious and influential attempts in the history of ESP
to provide a comprehensive, systematic framework for analyzing and
specifying the language needs of specific learner populations. Munby's
Communicative Needs Processor, as he called his framework, was a
remarkably elaborate instrument consisting of a series of parameters
— participant, purposive domain, setting, interaction, instrumentality,
dialect, target level, communicative event, and communicative key —
that were intended to generate a detailed and precise specification of
the communicative competence required by any identifiable group of
learners in any identifiable target situation. The conceptual ambition
of the framework was extraordinary: by working systematically
through each parameter for a given learner group, the analyst would
arrive at a comprehensive profile of the learners' communicative needs
from which a syllabus could be directly derived. Munby's framework
represented a major advance over earlier approaches to ESP syllabus
design, which had been largely driven by intuition and linguistic
analysis of target texts rather than by systematic specification of
learner needs, and it brought a degree of methodological rigor and
comprehensiveness to the needs analysis enterprise that was genuinely
unprecedented (Maru & Ali, 2024). However, the framework also
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CHAPTER 3
SYLLABUS TYPES AND MODELS
IN LANGUAGE TEACHING

3.1 OVERVIEW OF SYLLABUS TYPES
A syllabus is a central component of language teaching, serving

as a structured framework that outlines the content, sequence, and
organization of what is to be taught in a course (Ali, 2024). It acts as a
bridge between theoretical perspectives on language learning and
practical classroom implementation. In language teaching, the syllabus
determines not only what learners study but also how learning
progresses over time. It provides direction for teachers and clarity for
learners regarding course objectives. The concept of a syllabus has
evolved significantly, reflecting changes in linguistic theory and
pedagogical practice. Early syllabuses focused primarily on grammar
and vocabulary, while more recent approaches emphasize
communication and learner needs. This evolution demonstrates the
dynamic nature of language education. A well-designed syllabus
ensures coherence and effectiveness in teaching. As noted in
foundational studies, syllabus design is a critical aspect of curriculum
development (Nunan, 1988).

The classification of syllabus types is essential for understanding
the various approaches to organizing language instruction. Different
types of syllabuses reflect different views of language and learning. For

example, structural syllabuses are based on grammatical forms, while
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functional syllabuses focus on communicative purposes. The choice of
syllabus type influences teaching methods, materials, and assessment.
It also affects how learners experience the learning process. No single
syllabus type is universally applicable, as each has its strengths and
limitations. Therefore, educators must consider context when selecting
or designing a syllabus. This includes factors such as learner needs,
institutional goals, and available resources. The diversity of syllabus
types highlights the flexibility of language teaching.

One of the earliest and most traditional types is the structural
syllabus. This type organizes content based on grammatical structures,
such as tenses, clauses, and sentence patterns. The structural syllabus
assumes that language learning involves mastering a set of rules. It
typically follows a linear progression from simple to complex
structures. This approach has been widely used in traditional language
teaching. It provides a clear and systematic framework for instruction.
However, it has been criticized for its limited focus on communication.
Learners may acquire knowledge of grammar but struggle to use it in
real-life situations. Despite these limitations, the structural syllabus
remains influential.

In contrast, the notional-functional syllabus represents a shift
toward communication-oriented teaching. This type of syllabus
organizes content based on notions (concepts such as time, quantity,
and location) and functions (communicative purposes such as
requesting, apologizing, and suggesting). The notional-functional
approach emphasizes meaning rather than form. It aims to equip
learners with the ability to perform communicative tasks. According
to Wilkins (1976), language should be taught in terms of the meanings
it expresses rather than its structural forms. This perspective marked a
significant development in language teaching. It also laid the

foundation for communicative language teaching.
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CHAPTER 4
CURRICULUM THEORY AND
ESP COURSE DESIGN

4.1 PRINCIPLES OF CURRICULUM DESIGN
Curriculum design is a foundational aspect of language education,

providing a systematic framework for planning, implementing, and
evaluating instructional programs (Sambeka & Ali, 2024). In the
context of English for Specific Purposes (ESP), curriculum design plays
a crucial role in ensuring that courses are relevant, effective, and
aligned with learners’ needs. A curriculum is more than just a syllabus;
it encompasses goals, content, teaching methods, materials, and
assessment. It reflects both theoretical perspectives on language
learning and practical considerations in teaching. The design of a
curriculum requires careful planning and informed decision-making.
It also involves collaboration among stakeholders, including teachers,
learners, and institutions. In ESP, the emphasis on specificity makes
curriculum design even more critical. A well-designed curriculum
ensures that learners achieve their intended outcomes. As emphasized
in the literature, curriculum development is a dynamic and ongoing
process (Richards, 2001).

One of the most influential frameworks in curriculum design is the
model proposed by Tyler (1949), which is based on four fundamental
questions. These questions address the purposes of education, the

selection of learning experiences, the organization of those

A Syllabus Model Development in Teaching English for Specific Purposes | 121



experiences, and the evaluation of outcomes. Tyler’s model is often
referred to as a rational or objectives-based approach. It emphasizes
clarity of goals and systematic planning. In ESP, this model is
particularly useful because it aligns well with the needs-based nature
of the field. By clearly defining objectives, educators can design
courses that meet specific learner needs. Tyler’s framework provides a
logical structure for curriculum development. It also highlights the
importance of evaluation.

The identification of objectives is a central principle in curriculum
design. Objectives define what learners are expected to achieve by the
end of a course. In ESP, these objectives are often derived from needs
analysis. They may include specific language skills, knowledge, or
competencies required in academic or professional contexts. Clear
objectives provide direction for both teaching and learning. They also
serve as a basis for assessment. Without well-defined objectives,
curriculum design becomes 31¥U¥ and ineffective. Therefore, objective-
setting is a critical first step. Another important principle is the
selection of content. Content refers to the knowledge and skills that
learners are expected to acquire. In ESP, content is closely i« with
learners” specific fields or professions. This may include technical
vocabulary, discourse patterns, and communicative tasks. The
selection of content must be relevant and meaningful. It should also be
appropriate for learners” proficiency levels. Careful content selection
ensures that instruction is effective. It also enhances learner
motivation.

The organization of content is equally important. Content must be
sequenced in a logical and coherent manner. This may involve moving
from simple to complex concepts or from general to specific topics
(Iroth & Ali, 2025). Organization helps learners build on their

knowledge progressively. It also facilitates understanding and
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CHAPTER 5
GENRE-BASED APPROACH IN ESP

5.1 FOUNDATIONS OF GENRE THEORY
The concept of genre has become a central theoretical foundation

in English for Specific Purposes (ESP), particularly in understanding
how language operates within specific academic and professional
contexts. Genre theory provides a framework for analyzing how texts
are structured, how they function, and how they are used by members
of particular discourse communities. Rather than viewing language as
a set of isolated grammatical rules, genre theory emphasizes the social
and communicative purposes of language. This perspective aligns
closely with the goals of ESP, which seeks to prepare learners for real-
world communication. By understanding genres, learners can produce
texts that meet the expectations of their target communities. Genre
theory therefore bridges the gap between language form and
communicative function. It also highlights the importance of context
in shaping language use. As widely recognized in applied linguistics,
genre is not merely a textual category but a dynamic social
phenomenon (Swales, 1990).

One of the foundational contributions to genre theory is the work
of Miller (1984), who defines genre as social action. According to this
perspective, genres are not simply formal structures but are shaped by
the purposes they serve within specific social contexts. This means that
a genre exists because it fulfills a particular communicative need. For

example, a research article exists to present and validate new
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CHAPTER 6
MATERIALS DEVELOPMENT
AND ADAPTATION IN ESP

6.1 PRINCIPLES OF ESP MATERIALS DESIGN
Materials development is a central component of English for

Specific Purposes (ESP), as it directly influences the quality and
effectiveness of instruction. In ESP contexts, materials are not simply
supplementary tools but are often the core of the teaching-learning
process. They provide the content, structure, and activities through
which learners acquire language skills with their specific academic or
professional needs. Unlike general English materials, ESP materials
must be carefully tailored to reflect the realities of target situations.
This requires a deep understanding of learners” goals, contexts, and
language requirements. Materials design in ESP is therefore both a
creative and analytical process. It involves selecting, adapting, and
creating resources that are relevant and meaningful. As emphasized in
the literature, effective materials design is grounded in principles of
language learning and pedagogy (Tomlinson, 2011).

One of the fundamental principles of ESP materials design is
relevance. Materials must reflect the actual needs and contexts of
learners. This means incorporating topics, tasks, and language that
learners are likely to encounter in their academic or professional lives.
For example, materials for medical students may include case studies

and patient communication scenarios. Relevance enhances motivation
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CHAPTER 7
LANGUAGE SKILLS INTEGRATION
IN ESP

7.1 ACADEMIC READING AND CRITICAL LITERACY IN ESP
Academic reading and critical literacy are fundamental

components of English for Specific Purposes (ESP), particularly in
academic and professional contexts where learners must engage with
complex texts. In ESP, reading is not merely a passive activity but an
active process that involves constructing meaning, evaluating
information, and applying knowledge to specific contexts. Academic
reading requires learners to deal with specialized vocabulary, complex
sentence structures, and discipline-specific discourse conventions. It
also involves understanding how texts are organized and how
arguments are developed. In this sense, reading is closely related to
both linguistic and cognitive skills. The integration of reading into ESP
reflects the broader goal of preparing learners for real-world
communication. As emphasized in research, reading plays a central
role in language development and academic success (Grabe & Stoller,
2002).

One of the key aspects of academic reading in ESP is the
development of reading strategies. These strategies help learners
process texts more effectively and efficiently. Common strategies
include skimming for general understanding, scanning for specific

information, and intensive reading for detailed comprehension.
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A Syllabus Model Development in Teaching English for Specific Purposes is
a comprehensive and theoretically rigorous academic text that addresses one of the
most complex challenges in applied linguistics: the principled design of ESP
syllabuses. Spanning seven chapters, the book covers an impressive range of
interconnected topics — from the historical foundations of ESP and needs analysis
frameworks to syllabus typology, curriculum theory, genre-based pedagogy,
materials development, and integrated skills instruction. Drawing on landmark
scholarship from Hutchinson and Waters, Dudley-Evans and St John, Swales,
Hyland, and many others, the authors construct a coherent intellectual framework
that consistently bridges theory and practice. The writing is dense but accessible,
marked by an evident command of the field and a commendable effort to synthesize
decades of ESP scholarship into a single, structured volume. The book's integrative
approach — refusing to present genre-based, task-based, or corpus-based methods
as competing alternatives — is one of its most intellectually distinctive features.

That said, a few areas invite further development. The earlier chapters, while
theoretically rich, occasionally veer into extended descriptive surveys that could be
more efficiently condensed to make room for the practical application sections,
which feel comparatively brief relative to the conceptual groundwork laid. Some
passages across chapters also share noticeable structural similarities in their prose
rhythm and paragraph organization, suggesting that certain sections may benefit
from more differentiated authorial voice and tighter editorial revision. Additionally,
while the book acknowledges the importance of non-Western and non-Anglophone
educational contexts — including references to Indonesian settings — deeper
engagement with localized ESP practices and case studies from the Global South
would strengthen its claim to cross-cultural relevance. These are modest critiques of
what is otherwise a well-organized, intellectually serious contribution to ESP
scholarship, well-suited for graduate students, researchers, and practitioners
seeking arigorous grounding in syllabus model development.
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